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ABSTRACT

This study aimed to discover the notable experiences of Library and Information Science students in a virtual internship program.
It employed qualitative descriptive research design by thematically analyzing the monthly internship journal of the interns. Using
Colaizzi's method to identify themes from their experiences, the study revealed that interns expected to gain knowledge and
skills on operations, services, and new information communication technologies in libraries. Orientation was found helpful in
identifying the things interns needed to prepare. The interns faced issues from procrastination and technical difficulties, which
they coped with employing avoidance strategies. Overall, the internship was viewed as an opportunity to learn and navigate the
online digital system of the library despite the coronavirus disease 2019 pandemic. They realized their capacity and reflected on
which competencies need improvement. In conclusion, students still learned the necessary knowledge and skills of a librarian;
experienced the challenges faced in an actual library and were provided with various opportunities and realizations regarding the
practice of librarianship. This study proposed a three-stage framework that outlines the involvement of the supervising instructors,
librarians, and interns in the internship program from the preparation to the process and post-assessment.
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1. INTRODUCTION

Internship is an important aspect of professional
education. It enables students to get exposure with pro-
fessionals, to experience their day-to-day activities, and
to encounter the challenges faced in an institutional en-
vironment (Bird et al., 2015). Especially in the field of
librarianship, it is a professional learning experience that
takes place in an actual library for aspiring students to
undergo various tasks involving library operations (Malik
& Ameen, 2010). In fact, the development of the profes-
sion traces its origin to internships, apprenticeships, and
in-service training in great libraries (Mukherjee, 1966). As
added by Dotson and Doston-Blake (2015), internships
are clinical experiences intended for students to bridge
theoretical foundations of librarianship into practical ap-
plication. Bird et al. (2015) argue that internships provide
a professionally guided experience compared to any other
experiential learning activities for students. Besides expe-
riencing the professional world, students are able to reflect
with deeper learning than a course-based assignment
could ever grant. Malik and Ameen (2010) used the terms
practicum, internship, apprenticeship, and field work to
refer to these field-based activities where students engage
in professional learning experience under supervision of a
professional librarian. Searing and Walter (2012) also used
the term field experience to cover any work experience
in a library that occurs because of one’s status as a Library
and Information Science (LIS) student.

In Benguet State University (BSU) in La Trinidad, Ben-
guet, Philippines, the internship is a required subject to
be taken by students enrolled in the LIS program to fully
immerse themselves in learning the professional practice
of the theories they have learned in their previous course-
work. Commission on Higher Education Memorandum
Order No. 24, Series of 2015 sets the highest level of qual-
ity desired for the education and training of library and
information professionals. The program was designed to
provide students with on-the-job experience in academic,
government, school, and special library environments.
Based from the syllabus and course description, the pract-
icum equips students for the demands of the shifting para-
digm of library service by strengthening and supplement-
ing the theoretical knowledge gained in the classroom in a
real work setting. It also prepares students for the modern
and automated delivery of information services through
completing actual activities in the different aspects of
library service. During the pandemic, internships could
only be done virtually; that is why the supervising instruc-

tor, librarians, and especially students, adopted changes to
adjust to the online internship set-up.

The shift in the conduct of internships from a physical
to online set-up was one of the effects of the coronavirus
disease 2019 (COVID-19) pandemic. The pandemic had
a great impact not only on internships but on the whole
aspect of education and training (Bugis, 2021). It brought
the education sector to go through necessary changes for
students, teachers, and educational institutes to abide by
government guidelines and protocols (Dani et al., 2020).
The adaptation of virtual or online internships became the
common strategy used by various learning institutions in
training students from the medical, education, business,
hospitality and tourism, and information communica-
tion technology (ICT) fields (Bilsland et al., 2020; Bugis,
2021; Dani et al., 2020; He et al., 2021; Theelen et al., 2020;
Yildirim et al., 2021).

Virtual internship is not a novel idea. In fact, many
institutions have already been offering online LIS pro-
grams and virtual internships have been well established
(Juarez & Blackwood, 2022). However, both the teaching
department and the library department of BSU is new to
this kind of internship. This paper will describe the expe-
riences of LIS interns during the pandemic and identify
the advantages and disadvantages of the virtual internship
program.

2. LITERATURE REVIEW

Iradel et al. (2021) revealed several themes that de-
scribed the lived experiences of pre-service teachers dur-
ing their internship. The first of the themes showed that
interns set their expectations towards their internship.
According to Hruska et al. (2022), it is important for vir-
tual interns to have a clearly defined expectation towards
the internship program. That is why internship satisfac-
tion studies include expectations as integral to revealing
interns’ experiences (Vo et al., 2022). As added by Can-
non and Arnold (1998), as cited by Pécesila and Popescu
(2022), employers and academics believe it is important
to understand students’ expectations towards internships.
These expectations reveal what students hope to experi-
ence and their intention to be able to identify things need-
ed to be arranged or prepared for their internship. Iradel
et al. (2021) discussed a theme where students were able
to receive support from various sources ranging from fi-
nancial, moral, and emotional support. In this part of their
study, it revealed various arrangements made by students
before the internship, especially its online mode. Hruska
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et al. (2022) recommended establishment of a virtual work
environment resulting in productivity and collaboration
among interns. The online internship required vast ad-
justments for students and educators, so determining the
preparations made would provide better understanding
of online internship experiences during the pandemic. In
fact, the preparedness of both the mentors and interns are
factors in achieving internship goals, especially when it
is conducted remotely (Wickramasinghe & Jayawardane,
2022).

With these drastic changes and preparations needed,
virtual internships are not immune to challenges. Iradel et
al. (2021) discussed the roadblocks faced by interns dur-
ing the online internship as a part of the whole internship
experience. Paired with these challenges were the coping
strategies employed by interns to survive and succeed with
their internship. Quinco-Cadosales (2022) inquired of vir-
tual interns how they coped with the challenges of an on-
line teaching internship. Iradel et al. (2021) revealed how
these challenges affected the interns, and they were mostly
attributed to the COVID-19 pandemic. It is interesting to
also document these challenges to know if it would differ
in the context of a developing country. As concluded by
Aucejo et al. (2020), less advantaged students felt more
negative economic and health impacts during the online
mode of classes.

However, studies did not only focus on the negatives,
as there were also opportunities that the virtual internship
offered. Iradel et al. (2021), on one of the themes of in-
ternship experience, revealed that interns considered the
virtual internship as an opportunity for skill development,
acquisition, and self-improvement. According to Kernan
and Basch (2022), students benefited from virtual intern-
ship by enabling them to learn and practice skills related
to communication with technology, conveniently and
with lesser cost. Wickramasinghe and Jayawardane (2022)
also revealed that remote internship provides exposure to
network and employment opportunities to interns.

Lastly, the whole internship experience can be conclud-
ed by the learning and reflections that the interns gained
after the immersion. Iradel et al. (2021) dedicated three
themes in which interns were able to express what they
learned throughout their internship. Specifically, interns
exhibited cognitive-social-teaching presence, developed
growth mindset, resilience, integrity, and tenacity (GRIT),
and were also able to reflect on their online internship ex-
perience.
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2.1. The Library Practicum in Benguet State University

The library practicum is the final part of the library
science education program where students transition from
being a student to becoming a librarian. Quijano (2015)
previously identified five professional competencies in
which the tasks of interns were categorized, namely; (1)
cataloging and classification, (2) reference and informa-
tion work, (3) indexing and abstracting, (4) information
technology, and (5) others. For this internship, the as-
signed tasks added organization and management, and
selection and acquisition, to align with the subject areas
covered in the exam. In traditional face-to-face internship,
all tasks are performed in actual. The interns report to the
library and are stationed in various sections of the library
to provide reference and circulation services. They are
also routinely rotated for them to experience all sorts of
library work, including technical work, managerial work,
and appraisal functions. Fortunately during the pandemic,
most libraries were able to migrate their services online
and initiated virtual counter part for all of their services.
This made virtual internships for LIS student feasible. In-
terns could still achieve learning outcomes by performing
digital library workloads remotely.

2.2. Internship Model

This study took inspiration from the internship mod-
els of Sweitzer and King (2019), Kiser (2015), Woodside
(2017), and Quijano (2015) that described the stages of in-
ternship. The developmental stage of internship of Sweitzer
and King (2019) included interns’ expectations and prepa-
rations in the anticipation stage up until their reflections in
the culmination stage. Kiser (2015) emphasized the bridge
between these two stages and dubbed it as the working
stage where the bulk of internship work occurs. It is also
where most of the issues and challenges arise that interns
are expected to handle. Quijano (2015) emphasized the lat-
ter stage of internship where reflection bridges experiences
into meaningful understanding of the profession. These
models highlight the importance of preparation, continu-
ous feedback, new skills and knowledge development, and
networking. Additionally, virtual internships may require
additional steps such as ensuring that the intern has ac-
cess to the necessary technology and software, setting up
virtual communication tools, and clarifying expectations
for remote work. Apart from the stages, the involved par-
ties in the internship could also be included in developing
a framework to illustrate the interaction between the in-
structor, the librarians, and the interns, as exemplified by
the model of Bird and Crumpton (2014).
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3. RESEARCH OBJECTIVES

This study aimed to discover the notable experiences
of LIS students in their virtual library internship program
as extracted from their reflections. Specifically, the study
aimed to answer the following questions:

RQ1. What were the interns’ expectations towards their
virtual internship?

RQ2. What were the preparations made by the interns
for their virtual internship?

RQ3. What were the challenges faced by virtual in-
terns?

RQ4. What were the coping strategies employed by the
interns?

RQ5. What were the opportunities available for the in-
terns during their virtual internship?

RQ6. What were the realizations of the interns after
their internship?

RQ7. What would be the suitable internship model/
framework for BSU LIS students in the new normal?

4. METHODS

The research utilized a qualitative descriptive design
and employed diary analysis of the students’ internship
journals. These journals were monthly entries that docu-
mented their accomplishments and insights regarding
their internship, with specific prompts for each month
centered on their expectations, preparations, challenges,
coping mechanisms, opportunities, and realizations. The
entries were collected through Google forms and consoli-
dated, analyzed, and coded using Collaizis thematic analy-
sis to identify prominent themes. To begin the analysis,
the journal entries of each participant were combined into
a single file for each student, resulting in a comprehensive
collection of data. Each transcript was then carefully read
and reread to gain an overall understanding of its contents.
Significant statements that pertained to the phenomenon
under study were then highlighted and recorded on a
separate sheet, along with the corresponding code for the
student. From these significant statements, meanings were
formulated and categorized into subcategories. The find-
ings of the study were then synthesized into an exhaustive
description of the phenomenon under study, which in
this case is the students’ internship experience. The funda-
mental structure of the phenomenon was then described.
Finally, to ensure the accuracy of the results, the research
participants were consulted via follow-up interviews

via chat, email, or messaging to validate the researcher’s
descriptive findings against their own experiences. The
study covered a virtual internship that ran from August to
December 2021, followed by a partially virtual internship
from January to May 2022, where the 35 students reported
physically and performed a mix of virtual tasks.

5. RESULTS

The findings present the percentage of students who
expressed the following responses pertaining to their
expectations, preparations, challenges, coping strategies,
opportunities, and realizations. The responses were ex-
tracted and examined from journal entries as shown in
the appendix. The tables present statements according to
what was experienced by students the most.

5.1. Expectations

Table 1 shows that interns were mostly expecting to
gain knowledge and skills on library operations and orga-
nization. This includes interns expressing their hopes on
learning about the roles and responsibilities of librarians
and how are they being translated into practice. They ex-
pect to learn the roles of a librarian, the new technologies
(e.g., online public access catalog, databases, systems), and
new knowledge on the different actual library operations.
The interns were already familiar with the library staff, its
services, and procedures because they have experienced
the library services before. However, because both the
internship and the library services went online during the
pandemic, interns still expected an orientation or intro-
duction of library services and procedures before starting
their tasks. They still needed instructions and briefing on
the house rules, policies, and outputs expected from them
as interns and not as library users.

The interns also hoped that their co-interns will be
helpful, cooperative, and supportive. However, most of
them were anxious about the responsiveness and avail-
ability of their co-interns during online meetings due to
expected delayed communication. Still, some interns were
optimistic towards their co-interns hoping they contribute
and help everyone patiently, because not everybody knows
what to do. The interns hoped for a positive relationship
from their co-interns despite the anticipated difficulty in
connecting with each other virtually.

The interns were also optimistic about learning from
the university library. Results show that 69% of the in-
terns were sure that they could learn a great deal from the
university library, whether their internship will be online
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Table 1. Library interns’ expectations (n=35)

RQ1: What were the interns’ expectation towards their virtual internship? n (%)
| expect to gain knowledge and skills on the operation, services, organization, roles and responsibilities of 28 (80)
librarians and new information communication technologies.
| am hoping that my co-interns will be helpful, cooperative, and supportive. 27 (77)
I know | can learn a lot from our university library regardless if it will be online or face-to-face. 24 (69)
| am hoping that the internship will be done face-to-face. 23 (66)
| am hoping that our teacher and supervisors will teach and guide us to accomplish our tasks. 16 (46)
| am expecting that the tasks will be challenging. 15 (43)
| expect that our supervisor will provide constructive feedback and other helpful resources that will help us 13 (37)
improve our tasks and accomplishment.
I am looking forward to experiencing the actual or and hands-on tasks of a librarian even on an online or physical 13 (37)
set-up.
| am expecting that our supervisor will be approachable and responsive to our online queries. 11(31)
| am expecting to be well-oriented and introduced to the library before starting our tasks. 10 (29)

or face-to-face. One of the reasons cited by the interns in-
cludes the geographical accessibility of the library. Because
66% of them also hoped for a face-to-face internship, they
also expected that they could easily visit the library physi-
cally whenever they need guidance about their tasks. The
interns also expressed confidence in the library staft’s
competence in training them. The recognition of the li-
brary as an outstanding academic/research library was
also cited as to why interns were certain they can learn
from the library. The interns’ familiarity with the library
makes them confident and at ease with their internship.
This means that the institutions recognition and familiar-
ity to the interns affects how students project expectations
towards their internship.

Interns also hoped that supervisors would be ap-
proachable and responsive when they ask for assistance
and guidance from the librarians. Interns were expecting
to learn but not from the librarians alone. They were not
expecting people to be helping them, because they should
learn to do thing on their own. Even if they expected to be
guided by supervising librarians and be supported by their
co-interns, they knew they had to rely on themselves and
not on others. The interns knew it would be challenging
to undergo their internship virtually because they had a
hard time coping with virtual classes. They associated the
challenges of online classes with not being able to experi-
ence actual classroom activities. This might also explain
why some interns were looking forward to experiencing
the actual or hands-on tasks of a librarian even on an on-
line set-up which they were not able to fully experience in
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their online classes.

Overall, the interns expected to gain knowledge on
library operations and organization while building a posi-
tive relationship with their co-interns and receive guid-
ance from supervising librarians. The competence of the
librarians and the recognition of the library added opti-
mistic expectations to the interns, reassuring great learn-
ing experience from hands-on tasks. Meeting these expec-
tations is crucial for a successful internship experience.

5.2. Preparations

Table 2 shows that 97% of the students were properly
oriented with the policies, procedures, rules, services, and
staff of the library. They were given instructions and de-
tails about the expected outputs and tasks that they shall
accomplish in their internship. The interns considered
proper orientation as their foremost integration into the
library as part of the library workforce, even if temporary.
The orientation introduced the tasks they will be doing
virtually, therefore giving them an idea what resources,
equipment, skills, and knowledge they should have to fully
participate in the internship activities. There were also
interns who took the initiative and browsed the library’s
website beforehand to be familiar with the library.

However, the interns admitted that they were not ini-
tially prepared for the internship. Only 34% of the interns
had enough online and print resources that would help
them study during the online practicum. The interns
identified their Google accounts, Microsoft software, e-
books, previous notes and handouts from other course
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Table 2. Library interns’ preparations (n=35)

RQ2: What were the preparations made by the interns for their virtual internship? n (%)
I was properly oriented with the policies, procedures, rules, services, and staff of the library, and was given 34 (97)
instructions and details about the expected outputs and tasks that we shall accomplish in our internship.
I have enough online and print resources that will help me study during the online practicum. 12 (34)
I have planned a strategy to handle the tasks and workload that would be assigned to us for the library. 11(31)
| have a support system (family, friends, relatives, etc.) that will help me face the internship. 10 (29)
I am on the right emotional or mental capacity that will help me survive the challenges | will face during the 9 (26)
internship.
| am physically prepared for the online internship, or even for a face-to-face internship. 9 (26)
I have the required electronic and digital devices for online internship. 7 (20)
I have the necessary knowledge skills regarding library services, information and communication technologies and 6(17)
others that will help me accomplish tasks.
| have a stable internet connection for my online internship. 4(11)
I have a sufficient financial capacity that will support my internship. 2 (6)

work, as their supplementary learning resources to review
basic librarianship concepts. Furthermore, only 31% of
the interns said they have a planned strategy to employ to
handle the tasks and workloads assigned to them. Some
of them planned changes with their daily schedule and
developed good study/work habits while some eyed multi-
tasking and working with their classmates on the expected
outputs.

In terms of their physical and emotional preparedness,
only 26% of the interns expressed that they had the right
physical and mental capacity to attend a virtual internship.
Interns based their physical preparedness on their proxim-
ity to the library. Some interns rented boarding houses or
stayed with relatives living near the school campus. Those
who were staying in faraway residences had to find a place
with a stable internet connection. Other interns were also
anticipating restrictions to be lifted sooner so they would
be ready to visit and do library work. Even if most interns
knew it would not be possible for face-to-face internship,
only a few interns claimed to be emotionally and mentally
prepared for the online internship.

But despite online classes were being in place for a
year already, interns were not yet prepared with a stable
internet connection. Only a few interns were able to sub-
scribe to internet plans to make sure they have a stable
internet connection. The rest relied on mobile data and
Wi-Fi hotspots to have access to the internet. Those with
internet plans still need to secure extra budget to buy data
in case their internet subscription fails. Additionally, only
a few students had a prepared set of electronic devices to

attend virtual classes and their internship. Some of them
had to buy their own or borrow from their siblings, who
were also using those laptops for work or school. Not all
interns could afford these because only 6% had sufficient
financial capacity to support their internship.

The findings revealed that only a few interns were
initially prepared and had the right physical and mental
capacity to attend a virtual internship. Fortunately, the
majority of the interns had a proper orientation which
they considered as their foremost integration into the
library workforce. These findings suggest the need for
better preparation and support for students and interns
in the virtual setting, including providing more resources
and guidance for online learning and improving access to
stable internet and electronic devices.

5.3. Challenges

Table 3 shows that 40% of the interns faced personal
issues and matters regarding their study habits. There
were numerous distractions that pulled their interest and
attention once they log in online. That is why 31% of the
interns also experienced issues with procrastination and
time management. They admitted procrastinating on
most of the tasks, causing their schedules to get filled up
with other personal priorities. Managing their time is the
real challenge for them in this internship because people
at home assume that online learning is easy; they were
always sent to do errands. They also struggled with man-
aging their time in dealing with requirements for other
subjects they are enrolled in. That is the reason why 40%
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Table 3. Library interns’ challenges (n=35)

RQ3: What were the challenges faced by virtual interns? n (%)
| faced personal issues and matters regarding my study habit. 14 (40)
I had experienced difficulty in balancing schoolworks and household responsibilities, making it difficult to 14 (40)
concentrate with studying and doing the tasks assigned to me.
I had trouble accessing the online platforms and websites of the library due to my internet connection. 13 (37)
I had a hard time finishing the tasks due to system/server issues or power interruption which were out of my 13 (37)
control.
I had encountered problems with time management and procrastination. 11 (31)
| have experienced stress, anxiety, depression, and burnout in managing the tasks and activities | have to 10 (29)
accomplish.
I had troubles in accessing the online platforms and websites of the library due to incompatible and outdate 8(23)
electronic devices.
I had a hard time understanding and following the instructions, rules, policies, procedures, and guidelines of the 8(23)
library.
| have dealt some problems working with my co-interns in terms of responsiveness and cooperation. 5(14)
| have experienced health and medical issues during the internship that got in the way of accomplishing the tasks. 3(9)

of them expressed that they had trouble balancing school-
work and household responsibilities, making it difficult to
concentrate on studying and doing the tasks assigned to
them. Some needed to tend to their younger siblings left
with them at home, or take care of their grandparents that
needed assistance from time to time. They also added that
these were not issues during face-to-face learning where it
was easier to focus.

Because all their tasks were done electronically online,
they were affected by server shutdowns and other techni-
cal difficulties. Interns had trouble accessing the online
platforms and websites of the library due to slow internet
connections. The interns complained about connectivity
issues affecting their participation in meetings and group
discussions. Some would even struggle with following
instructions during lectures that are being interrupted
by fluctuating signals. Troubles accessing the online plat-
forms and websites of the library were also due to incom-
patible and outdated electronic devices. There were also
instances where students experienced power interruptions
and system issues that impeded their accomplishment of
their tasks. Interns experiencing this felt helpless because
there was nothing they could do but to wait.

Technical problems were not the only challenge faced
by the interns because 29% of the interns experienced
stress, anxiety, depression, and burnout in managing the
tasks and activities. They attributed this stress to the de-
layed workload caused by procrastination as well as the
server/system maintenance that halted their technical
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and cataloging work. The health and medical issues faced
by the interns were also notable. There were interns with
households infected by the virus, which also affected their
day-to-day activities, preventing them from going out and
getting essentials.

These findings show that a significant percentage of
interns faced personal issues and difficulties with manag-
ing their time and procrastination. The interns also had
challenges with technical difficulties, slow internet con-
nections, outdated electronic devices, and power interrup-
tions. In addition, some interns experienced stress, anxi-
ety, depression, and burnout while managing the tasks
and activities. Communication and responsiveness among
co-interns were also problematic due to poor internet
connections, causing delayed receipt of messages and in-
structions. The health and medical issues faced by some
interns due to the pandemic were also notable. In conclu-
sion, the virtual setting of internships presents unique
challenges that must be addressed to provide better learn-
ing experience for students and interns, including provid-
ing more resources needed to deal with the challenges and
problems in a virtual internship.

5.4. Coping Strategies

Table 4 shows that 34% of the interns preferred taking
a break from schoolwork and household chores. Some of
them went home to their province to “enjoy natural life”
and “have some fresh air” Some played games to relieve
stress. Some interns found relief from listening to music
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Table 4. Library interns’ coping strategies (n=35)

RQ4: What were the coping strategies employed by the interns? n (%)
Taking a break to relax by going on a vacation, playing online games, listening to music, reading, gardening, forest 12 (34)
bathing, or other activities outside school, work, and household chores.
Asking for assistance on difficult tasks helped me overcome the problems | have encountered. 10 (29)
Managing my time helped me balance my tasks and be able to accomplish them before the deadline. 10 (29)
Keeping myself busy and productive helped me focus on the positive side of things. 10 (29)
Setting up a plan and strategy in handling the activities helped me organize which should be prioritized. 8 (23)
Diverting my attention to other important things helped me cope with the problematic situations. 8 (23)
| was able to depend on my support system to relieve from the stress, anxiety, and depression | encountered 8 (23)
during my internship.
Doing physical activities such as exercising, reorganizing my study area, eating, hiking, or going to part time jobs 7 (20)
helped me relieve the responsibilities of school, and household chores.
Keeping myself motivated through reminding myself of my sacrifices and of people around me and the awaited 3(9)
culmination of my college journey.
Doing spiritual and religious activities helped me find comfort and relaxation during breakdowns or burnouts. 2 (6)

and reading fantasy or fiction books to escape their stress-
ful reality. For some, they found gardening in particular
as something therapeutic. Besides doing nothing or doing
something aside from the required tasks, interns also di-
verted their attention to several physical activities such as
exercising, reorganizing their study area, eating, hiking, or
going to part time jobs to help them relieve from school
and household responsibilities. Interns also claimed that
eating helped them reduce stress. Some were also able
to cope with the situation by keeping themselves active
physically, such as bicycling, because it relieves stress.

There were also coping strategies where students faced
challenges or problems head on. There were 29% of the
interns who stated that they asked for assistance or help
on difficult tasks to overcome or alleviate the problem
they encountered. Some interns recalled how they were
seeking help and guidance from co-interns, supervisors,
librarians, and other teachers in handling problems with
their internship. Some of them remembered how their co-
interns were the ones providing updates on the activities
they forgot to do or to finish. Similarly, 29% of interns
worked on their individual problems by simply manag-
ing and reorganizing their schedule. They allotted a day
or time per activity so they could eventually finish their
tasks. They cleared out their schedule by accomplishing
one task at a time, instead of trying to accomplish mul-
tiple things in one time. Another strategy was to identify
first the importance or urgency of the task then identify
among pending tasks which should be prioritized.

It was also found that very few students were able to
maximize spiritual activities and self-motivation as a cop-
ing strategy. One of the interns said that “prayer helps in
all kinds of situations?” Some interns also found a way to
motivate themselves and to wake their senses whenever
they were feeling nervous or losing enthusiasm in starting
tasks. Some relied on self-motivation to continue studying
and eventually finish the degree.

The study found that interns have different coping
strategies to deal with stress during their internship. Most
of the interns preferred taking a break or diverting their
attention, while some preferred seeking help, or doing
spiritual and motivating activities. Overall, there were var-
ious coping strategies that interns used to manage stress
during their internship. It is important for interns to iden-
tify which coping strategies work best for them and inte-
grate these strategies into their daily routine to promote
well-being and productivity. Employers and educational
institutions can also provide support and resources to help
interns cope with stress and promote a positive internship
experience.

5.5. Opportunities

Table 5 shows that 63% of the students were able to
have a chance to learn and experience actual digital library
work despite their internship being online. This is because
they were given access to the library management system.
They were given access to the software used in catalog-
ing and book listing, which allowed them to experience
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Table 5. Library interns’ opportunities (n=35)

RQ5: What were the opportunities available for the interns during their virtual internship? n (%)
It was a privilege to be able to learn and experience actual digital library works. 22 (63)
It was a learning opportunity to improve my time management, organization skills, and quality of my works and 20 (57)
outputs.
It was a learning opportunity to increase my ICT skills especially using computers, software, websites, and 18 (51)
databases.
| was able to explore and navigate the library portal remotely and learn how to work with Library Management 18 (51)
Systems online.
I became a part of the library staff who provides library and information services to clients even though it was 10 (29)
conducted online.
I had a chance to study at the comfort of our home with our family. 9 (26)
| was also able to help do chores at home or help in family business while finishing my studies. 7 (20)
I had an opportunity to gain extra income by applying for a part time job while studying. 6(17)
I had an opportunity to start new hobby, passion, or leisure activity due to the flexibility of the learning set-up. 4(11)
The remote learning set-up saved transport expenses, accommodation expenses like boarding house and 3(9)

dormitories, and other expenses usually needed during face-to-face classes.

technical tasks at their homes. Interns also considered
it an opportunity to gain access to the library system to
learn Machine Readable Cataloging tagging, which they
were not able to learn because of the pandemic. That is
why 51% of the interns considered it an opportunity to be
able to explore and navigate the library portal remotely
and learn how to work with library management software
(LMS) online. It was also a chance to increase their ICT
skills, especially using computers, software, websites, and
databases. Because of the activities involving the system,
their cataloging skills improved. Some of them attested
that had it not been conducted online, they would not be-
come experts in using computers at this time.

More than half of the interns stated that their intern-
ship was a learning opportunity for them to improve vari-
ous skills and competencies, such as time management,
and organization skills which resulted in improving the
quality of their work. Besides the opportunity to experi-
ence remote working tools and technologies, they were
also able to enhance their time management and commu-
nication skills during the internship. Some of the interns
stated that time management skills were tested and refined
due to the challenges in keeping their schedule balanced.
They also said that the activities were able to enhance
their technical skills a little bit better.

It is also notable that interns were able to help in
household chores, do part-time jobs, start new hobbies,
and save expenses despite a small percentage of interns
acknowledged these opportunities. Some of them were
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very positive that they were able to help with household
chores or their family business while attending online
classes. Some interns were thankful that they were able
to apply for a part time job and help with their expenses
and school requirements. Aside from earning opportu-
nities, online internships saved money and time, unlike
traditional internships where students had to commute to
physically report. It also lessened their usual expenses be-
cause instead of renting boarding houses, they could stay
at home and do their schooling. Some of them also found
time to indulge in new hobbies because of the online set-
up.

The study found that despite the internship being con-
ducted online, most of the interns were still able to learn
and experience actual digital library work through their
access to the library management system and software
used in cataloging and book listing. The online format
also provided an opportunity for interns to increase their
ICT skills and learn how to work with the LMS remotely.
Additionally, the internship was found to be a valuable
learning experience for the students to improve their time
management and organization skills, as well as their tech-
nical and communication skills.

The online format of the internship provided some un-
expected benefits, such as the ability to help with house-
hold chores or family businesses, apply for part-time jobs,
and explore new hobbies. Furthermore, it saved resources
for the interns by eliminating the need for commuting
and accommodation expenses. Overall, the study found
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that online internships could provide valuable learning
opportunities and benefits for students, even during the
pandemic.

5.6. Realizations

Table 6 shows that a majority of the students became
more self-aware when it comes to their capabilities and
limitations. There were 74% of the interns who realized
what they can and cannot do. The students realized which
aspect of their skills and knowledge needs enhancement
and improvement. They admitted they needed to improve
their time management and to lessen their time spent on
unimportant things, such as social media. They realized
that they also needed to become more confident with
their skills. Some interns also admitted that they needed
to work on their communication skills and cooperation
with other interns. Some of them also recognized their
lack of knowledge on the theories they did not encounter
and skills they were not able to practice in their online
classes.

Nearly half of the interns have also realized how hard
and important a librarian’s job is. They were able to wit-
ness librarians’ actual challenges and at the same time the
significant contribution of librarians to the community
they serve. The interns’ exposure to actual library work
led interns to realize how difficult it is to work as a librar-
ian, especially on an online set-up. Some realized that they
needed to multitask and be patient in performing their
tasks and functions as librarians in the future. At the same
time, they were able to realize that there is a large quantity

Table 6. Library interns’ realizations (n=35)

of knowledge and skills that a librarian must have. They
have learned that a librarian must possess knowledge
and skills in different fields on information resources and
technologies, to efficiently provide the information ser-
vices needed by clients. Some of them realized that there
are many things they have not learned or known yet, and
that they must exert effort to learn about those things.

Another reason why interns realized how hard library
work is, is because they witnessed the difference of theo-
ries and principles as compared with actual and practical
applications. Among the interns, 43% realized the dif-
ference between theories and principles compared to the
actual and practical application of library and informa-
tion concepts. They were able to compare and see what is
ideal and what is being done in reality; and that it is more
complicated. They came to understand that the real duties
of librarians vastly differed from the way they were being
taught in the classroom.

Many of the students realized their capabilities and
limitations, including the need to improve their time man-
agement, communication skills, and technical knowledge.
Additionally, nearly half of the interns acknowledged the
challenging nature of a librarian’s job and the importance
of possessing a diverse set of skills in different fields of
information resources and technologies. Furthermore,
the interns’ exposure to actual work challenges and the
difference between theories and practical applications in
the library setting contributed to their realization of the
complexity and difficulty of library work. These show that
online internships can help students gain a better under-

Q6: What were the realizations of the interns after their internship? n (%)
I learned to become more self-aware when it comes to my capabilities and limitations. 26 (74)
| realized how to hard and important a librarian’s job really is. 17 (49)
I have realized the difference with the theories and principles compared to the actual and practical application of 15 (43)
library and information concepts.
I have realized that there are a lot of knowledge and skills that a librarian has to have to be able to function 14 (40)
efficiently in the library.
| have realized the importance of working with others in the attainment of one goal. 12 (34)
I have learned the importance of paying attention to every detail during instructions to be able to work efficiently. 12 (34)
I have realized the importance of doing hands-on activities in our learning and educational development. 11(31)
I learned the importance of seeking help, guidance or assistance from supervisors and co-interns. 10 (29)
I learned how to organize and plan my work and managing my time in handling multiple tasks. 7 (20)
I have learned how to work effectively under pressure despite dealing with personal, financial, emotional, mental, 2 (6)

family, school, or work problems.
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standing of the profession and the skills required for prac-
tice.

6. DISCUSSIONS

6.1. Expectations

Most of the students expected to gain knowledge and
skills on the operation, services, organization, roles, and
responsibilities of librarians, and new ICTs. They also had
high expectations on the cooperation and support that
their fellow interns would give them during their intern-
ship. It is important for interns to express their expecta-
tions for them to have a basis for determining their success
after the internship. The more accurate their perception or
expectation towards the organization, the more successful
they may become in their internship (Knouse & Fontenot,
2008). According to Basow and Byrne (1992), supervi-
sors may help interns learn what to expect from their
internship through sharing reports from previous interns.
The orientations can also provide details for students to
formulate their expectations towards their internship.
Knouse and Fontenot (2008) also added that internships
help interns create a set of realistic expectations for work.
On the other hand, Ruhanen et al. (2013) also emphasized
that clear articulation of expectations to students mitigates
the negative consequences of less structured programs.
This means that both expectations of students and super-
visors should be discussed to help define the internship.

Interns, when faced with uncertainties and profound
expectations confronting the expected internship, do have
varied assumptions on how it will proceed, especially
when restrictions are still part of the equation. The high
expectation goes well with what they have seen, heard, or
even experienced from previous small exposures aligned
to their academic courses. It can also be due to the rigid
orientation as to what is expected of them as interns; also,
to a certain level, because BSU Library and Information
Services is one of the more excellent research and academ-
ic libraries. Its awards were also cited by the interns as one
of the reasons why they were delighted to be deployed at
the library. Similarly, Yoo and Pang (2007) found among
culinary arts interns expectations that the social image of
the hotels provided a major contribution to the internship
expectation.

6.2. Preparations

A majority of the students were not prepared men-
tally and physically. They admitted they were still hoping
for a face-to-face internship since not all of them have
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the capacity for an online internship such as an internet
connection, computers, and devices. They also admit-
ted to having a lack of online and print resources as well
as the necessary knowledge and skills regarding library
internship. They also lack emotional stability, support,
and financial capacity that would help them survive their
virtual internship. A study revealed that, especially during
the pandemic, many students suffered from high levels
of anxiety, depression, and distress (Essadek & Rabeyron,
2020). University students, which includes interns on their
final course requirement, are vulnerable to various mental
health concerns (Kaparounaki et al., 2020). Thakur (2020)
stated that the quarantines, trauma, grief during CO-
VID-19, and the lack of adequate support systems further
increased the risk of mental health problems among ado-
lescents.

However, the unpreparedness among interns was com-
pensated for by the preparations they made because of the
orientation. The interns regarded the internship orienta-
tion as a way for them to be prepared for the whole intern-
ship. As recommended by Park and Jones (2021), there
should be orientations for internship that include working
conditions and expectations for virtual internships. This
goes back to the goal of internship orientations in prepar-
ing students for what to expect and not to expect. Super-
visors must help their interns state their learning goals
for them to realize what they must contribute and what
they would like to learn in return (Basow & Byrne, 1992).
Interns uncertainty regarding virtual internship should be
clarified during internship orientation. This allows interns
to have a clear picture of the organization they shall be
working with, which is a predictor of their success for the
internship (Knouse & Fontenot, 2008).

Virtual internship as part of a career program requires
increased planning and consideration by both interns and
supervisors, but they can still be a great way to gain skills
and make connections. Being unprepared is a struggle, es-
pecially for unexpected virtual internship programs. This
might be coupled with the feeling of incompetence and
the false hope of having hands-on internships.

6.3. Challenges

The interns dealt with personal issues, especially re-
garding their study habits. Some experience being easily
distracted and eventually procrastinating and struggling
to manage their time. Interns also have trouble in balanc-
ing schools work and household responsibilities. Although
these individual and personal issues would still be present
in traditional internships (Ruggiero & Boehm, 2016), the
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interns attributed these personal issues to the distractions
they encounter online. Kostaki and Karayianni (2022)
also discovered that during online and distance learning,
students generally find it difficult to concentrate due to
cellphones, social media, and all-day screen time. Hollis
and Was (2016) also discovered that mind wandering, and
social media distractions affect students’ performance in
online learning.

Other problems faced by interns were due to technical
and technological issues, such as poor internet connec-
tions, server shutdowns, incompatible electronic devices,
and power interruptions. The interns claim that these
technical and technological issues impeded them from
finishing their outputs properly and affected the quality
of their work. These were also the same issues revealed by
Kostaki and Karayianni (2022), that students dealing with
a slow internet connection and disruptions on the com-
munication platform causes them trouble in hearing their
teacher. The same applied for the interns, where technical
issues caused communication failure, especially in meet-
ings where task instructions were given by their supervi-
sors. Besides their instructors and supervisors, interns also
experienced difficulty in working with others due to poor
internet connections. Chen et al. (2020) confirms that
technological difficulties impede development of group
relationships and interaction with each other. In other
words, technical difficulties hindered students’ learning
and participation in the tasks and activities (Kostaki &
Karayianni, 2022). The internship needs to emphasize
collaboration and cooperation among students, not com-
petition, focusing on what can be achieved through col-
laborative learning and achievement. Maintaining smooth
communication supports collaborative learning and
achievement, especially in virtual internships.

Consequently, these technical problems are also caus-
ing stress, anxiety, depression, and burnout in manag-
ing the tasks and activities. Although students admitted
procrastinating and delaying their work, their stress is
aggravated by the slow signal whenever instructions and
demonstrations were given during virtual meetings. This
affects their reception of instructions, rules, policies, pro-
cedures, and guidelines of the library. The continuous log-
ging on and off due to internet connection issues can pose
serious issues that make interns unable to understand and
communicate well (Chen et al., 2020). But on the brighter
side, very few students dealt with medical problems relat-
ed to COVID-19 because of the strict implementation of
lockdowns. Because of the virtual internship, the interns
did not need to go out, which might possibly result in get-

ting infected. However, Kostaki and Karayianni (2022)
reported that students’ eye health was affected because of
staring at their screens for too many hours. Fortunately,
no students reported such challenges and other ergonomic
issues.

6.4. Coping Strategies

The interns employed numerous strategies to cope
with challenges during the internship. Most of the interns
preferred taking a break by doing activities outside school,
work, and household chores. These strategies were cat-
egorized by Ismail et al. (2020) as avoidance strategies to
cope with challenges encountered. These were found to
be moderately correlated with stress, anxiety, and depres-
sion. These active self-distractions or diversion of tasks
were also categorized as avoidance coping strategies. The
results show that most of the students’ strategies fall under
avoidance, which is completely opposite with the result
of Ismail et al. (2020) that avoidance is the least employed
strategy by interns.

There were also interns who preferred dealing with
the problems head on by asking for help or managing and
reorganizing their schedule. This implies that there were
interns who tried to personally adjust and find flexibility
in the different activities related to their internship. For
interns in the medical field, these problem-focused strate-
gies were the most used and resulted in interns perform-
ing better (Ismail et al., 2020). For the case of library in-
terns, problem-focus strategies were second to avoidance
strategies.

The least employed strategies were emotion-focused
strategies. Some relied on strengthening faith through
spiritual activities while some relied on self-motivation
through pushing or reminding themselves of what is at
stake if they failed to come to their senses. This implies
that only a few interns dealt with their problems through
working out spiritual or motivational issues.

6.5. Opportunities

The chance to experience digital library work, and
navigate library databases and systems despite the pan-
demic, were considered by the interns as an opportunity.
They were privileged to learn and perform the tasks of
librarians when services go online. This also provided an
opportunity to learn, enhance, and improve their skills in
ICT and other library technologies. Similar to the oppor-
tunities in virtual teaching internships, interns were also
able to explore various technological resources and tools
during their internship (Iradel et al., 2021). The interns
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were also able to maximize their access to the library sys-
tem because they were also properly guided on how to use
and navigate the database. According to Park and Jones
(2021), the proficiency of the supervisors was deemed by
interns as an important competency to supervise virtual
internships. This means that supervisors must be technol-
ogy savvy to better guide interns in using the system that
the library uses. That is also why many of the interns in
this study attested that they were guided and assisted in
the totality of library operations. The provided access to
the actual database used by the library was highly appreci-
ated by the interns because it was an opportunity for de-
veloping cataloging skills and learning new technological
skills. Iradel et al. (2021) also discovered that interns were
grateful because virtual internship experiences provided
opportunities for skill development and acquisition. The
interns also viewed their internship as an opportunity to
improve soft skills such as time management, and organi-
zation skills that help them in producing better outputs.
Gill (2020) also highlighted that one of the key learnings
in online internships is time management. These soft skills
are also as important as the technical skills for the interns
to develop. This can only mean that the virtual internship
was still able to provide the necessary learning that tra-
ditional internships offer. As explained by Ruggiero and
Boehm (2016), virtual internships offer the same benefits
as traditional internships such as giving an opportunity to
gain experience working in a virtual environment.

The interns were also able to maximize various op-
portunities during their internship such as helping with
household chores, earning extra income from part-time
jobs, starting new hobbies, and even lessening their ex-
penses for travel and accommodation. Iradel et al. (2021)
confirm these opportunities, stating that online teaching
internships provide cost advantages enabling interns to
save transportation expenses. Being able to work part-
time and earn a salary while studying is also a plus factor
for why the interns appreciated virtual internship. These
are some of the issues in traditional internship that virtual
internship addresses; the need to temporarily relocate
to nearer residences, to travel long distances, or to take
time off from the current jobs of the interns (Ruggiero &
Boehm, 2016). These factors were also revealed by Kostaki
and Karayianni (2022), that students have more time to
rest and study with the time in commuting lessened in
online learning.

6.6. Realizations
The virtual internship allowed students to reflect on
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themselves and discover their capabilities and limitations.
Most specifically, the interns were able to realize their
weak competencies needing improvement, such as time
management, confidence, communication skills, and their
ability to manage their tasks. Similarly, Iradel et al. (2021)
also found that teaching interns have the same realization
that there should be skills they have to improve, specifi-
cally behavioral and emotional self-regulation. Gill (2020)
also found that one of the key learnings in students’ self-
management of their workload is to have self-discipline.
This really shows that online internships effectively allow
students to reflect on their work and themselves. This is
supported by work by Sweitzer and King (2019), which
discussed that reflection is a key component of experi-
ential education because it connects the field work to the
learning. In fact, the National Society for Experiential
Education (2022) identified reflection as an element that
transforms simple experience to a learning experience.
Sweitzer and King (2019) added that internships and other
kinds of field instruction are a form of experiential learn-
ing where students can translate their classroom lectures
into real workplace scenarios. Interns also realized their
lack of technical knowledge and skills in librarianship
which they were not able to learn in the classroom. This
means that while the interns were lectured with theories
and principles in the classroom, there should still be other
trainings and orientations to prepare them for the chal-
lenges to be dealt with in real workplace scenarios. These
were also the same realizations of teaching interns in the
study of Iradel et al. (2021), that they think their three-
year preparation for the teaching internship was insuf-
ficient and must be improved. This realization might also
be attributed to the various challenges faced by student in-
terns in their work, outputs, co-interns, and selves, which
can only be discussed but not actually experienced inside
the classroom.

That is also the reason why interns have learned the
difference between theory and practical applications of
librarianship. This coincides with the findings of Iradel et
al. (2021), that internships provide students with several
opportunities to apply what they have learned in class.
Internships, indeed, bridge the theories they learn in their
classroom into practice. Although a larger percentage of
students stated that they were able to experience actual
digital library work, not all interns were able to fully con-
nect theory into practice due to the lack of hands-on ac-
tivities which they will be physically experiencing when
accomplishing their tasks in the library. As an effect, only
a few students realized the importance of doing hands-on
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activities in their learning and development. This might
also be the reason why only a few of the interns were
able to learn how to work under pressure and deal with
the challenges experienced in the workplace. The lack
of hands-on activities made the internship less challeng-
ing. Plus, interns were working virtually in the comfort
of their homes. Gill (2020) also found similar realizations
from their respondents, that interns had a relaxed work-
ing environment. Adding to the fact that all work activi-
ties were digital or done online, students were not able to
have physical interaction with the books and the library.
Although they were able to experience challenges in the
virtual internship, they might still be longing for the dif-
ferent challenges encountered in a face-to-face internship.
It cannot be denied that there are interns that mentioned
they learned how to handle the pressure and challenge
faced in a virtual workplace and were positive that they
could do it also in the future.

6.7. Internship Framework

This proposed model consists of three stages, namely:
pre-internship preparation, internship process, and post-
internship, which may find similarity with Sweitzer and
King (2019)’s Developmental Stage Model of Internship
and other internship models (Kiser, 2015; Woodside,
2017) (Fig. 1).

6.7.1. Pre-internship Preparation

Pre-internship preparation is an essential step for LIS
students who are about to embark on an internship ex-
perience. This stage involves preparing for the internship
before it begins. Activities in this stage include researching

Pre-intership
preparation

Intership
process

Post-intership

the company or organization, reviewing internship re-
quirements, identifying learning goals, preparing a resume
and cover letter, practicing interviewing, connecting with
mentors or advisors, and preparing for the first day of the
internship.

In a virtual internship, pre-internship preparation may
involve additional steps such as ensuring that the intern
has access to the necessary technology and software,
setting up virtual communication tools, and clarifying
expectations for remote work. The intern may also need
to prepare a dedicated workspace and ensure they have a
reliable internet connection.

In the model of Sweitzer and King (2019), students
have things they look forward to, as well as things they
are anxious about. That is why internship orientations are
important onboarding activities for interns. This stage
covers the first two stages of Kiser (2015)s model, the pre-
placement and initiation stage. This model recognizes
the behind-the-scenes preparations including making all
parties involved aware of the program objectives. Besides
preparing students with technical and technological con-
cerns focused on the achievement of program objectives,
as the study also revealed challenges experienced by vir-
tual interns, this stage must also include mental state, time
management, confidence, communication skills, and their
ability to manage their tasks and so on. Diambra et al.
(2004) recommended making a list of anticipated signs of
stress and coping strategies.

6.7.2. Internship Process
The internship process typically involves several key
steps that help ensure a successful and productive experi-

- The supervising instructor prepares all the documents and
the learning objectives for the internship program.

+ The supervising librarian arranges orientations and on-boarding
activities to set expected outcomes.

- The library interns prepare the resources, schedules, equipment,
and technologies necessary for the internship.

- The supervising instructor assures that agreed upon arrangements
are followed and learning objectives are met.

- The supervising librarian assigns tasks that aligned with the
learning objectives and closely monitors the interns’ work.

- The library interns explore and expand their competencies while
dealing with challenges in real library setting.

- The supervising instructor evaluates the success of the program
based on the set learning objectives.

- The supervising librarian conducts debriefing and review of the
interns work to maximize experiential learning.

- The library interns reflects on their experiences and gains
recommendations or references for future opportunities.

Fig. 1. Internship model.
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ence for both the intern and employer. This stage involves
the actual internship experience. Activities in this stage
include receiving regular feedback, developing new skills
and knowledge, and behaving professionally while deal-
ing with real workplace challenges in the library. Interns
employ various coping strategies in this stage to overcome
those challenges.

In a virtual internship, the intern may work remotely,
which requires additional communication and collabora-
tion skills to stay engaged and connected with the super-
visor and colleagues. The intern may participate in virtual
meetings, collaborate on shared documents and files, and
communicate through email, instant messaging, or video
conferencing.

Sweitzer and King (2019) identified the in-between
stages exploration and competence in the developmental
stage model. Woodside (2017) identified two stages as
well, which are increasing participation and expanding
skills. Kiser (2015) termed this as the working stage. All
of these identified that this is where the bulk of internship
activities are done. It is where interns engage in working,
explore the workplace, and increase their participation
with workmates or co-interns. This is also where they de-
velop competencies and expand their skills. This calls for
the need to develop training guides for librarians as well
as learning resources that would benefit the supervising
librarians and interns. As the study discovered the useful-
ness of scanned notes and information resources among
interns, such references should be packaged with the in-
terns as they are deployed to various libraries.

6.7.3. Post-internship

A post-internship activity is an important step for
interns to reflect on their experience and to transition
into their next phase of professional development. This
stage occurs after the internship has ended and involves
reflecting on the experience and transitioning to the next
phase of professional development. Activities in this stage
include debriefing with the supervisor, updating resumes
and portfolios, reflecting on the experience, networking,
and staying in touch, evaluating career goals, providing
feedback, and expressing gratitude.

In a virtual internship, the post-internship stage may
involve additional challenges such as ensuring that the in-
tern has access to references and recommendations from
the supervisor and colleagues, as well as finding ways to
maintain connections with the company or organization
after the internship has ended.

Woodside (2017) referred to the internship conclusion
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as the leave-taking of interns, which required an orderly
transition of the roles and responsibilities that an intern
assumed. Apart from assuring a smooth transition, Kiser
(2015) emphasized that this final stage (termination stage)
is a time for reflection that provides students with an ideal
opportunity to examine and work on these patterns and
skills. Quijano (2015) highlighted that reflection enables
students to describe an ideal librarian and plan their ca-
reer in LIS based on the LIS-related tasks they carried out
and competencies they have acquired during the practi-
cum. Sweitzer and King (2019) stated that the culmination
stage required settlement of concerns to avoid a sabotaged
perception towards their experience. In this study, the re-
flections helped students conduct self-assessment and an
evaluation of the internship site and supervisors. In fact,
there should also be assessment mechanisms for supervis-
ing librarians for them to reflect whether they have also
contributed to the development of the professional and
personal skills of the interns.

7. CONCLUSIONS

Interns expected to gain knowledge and skills on the
operation, services, organization, roles and responsibili-
ties of librarians, and new ICTs from the library and from
librarians, regardless of the mode of their internship. Al-
though they were not initially prepared, the orientation
helped them identify what they should prepare, such as
computers and a stable internet connection, as well as the
necessary knowledge and skills for them to accomplish
the tasks assigned to them. Challenges brought by pro-
crastination were further aggravated by technical difficul-
ties such as server shutdowns, slow internet connections,
power interruptions, and incompatible devices. The in-
terns employed avoidance strategies as coping mechanism
or taking a break from school, work, and household re-
sponsibilities. The interns had an opportunity to learn and
navigate the online digital system of the library despite
the pandemic. They were given a chance to experience
digital library work and develop the technical and soft
skills needed for their future employment. Most impor-
tantly, the interns realized their capacity and reflected on
which competencies need improvement. They were also
able to realize the importance of the librarians’ job at the
same time as the needed knowledge and skills to function
as one. In conclusion, virtual internship can still offer the
benefits of a traditional internship. Although virtual in-
ternships are no substitute for face-to-face internship, stu-
dents still learned the necessary knowledge and skills of
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a librarian; experienced the challenges faced in an actual
library and were provided with various opportunities and
realizations.

The proposed framework outlined various stages in an
internship. Initially, the pre-internship stage is focused on
establishing expectations and preparations for all parties
involved. This stage involves setting objectives and con-
ducting orientations. Next, the internship process involves
interns expanding their skills and dealing with challenges
encountered in a library workplace. Finally, the post-
internship stage involves the translation of the entire ex-
perience into meaningful takeaways such as career oppor-
tunities and realizations. This stage includes assessments
and feedback as closure for the program. While the model
has not yet been tested and validated, this study aims to
offer a comprehensive guide for the supervising instruc-
tor, supervising librarian, and library intern through these
stages.
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APPENDIX. Sample journal entries

“Oh no ... how can I handle everything?” This was my first reaction to the internship as I found out that it would be
conducted online. Due to the outbreak, most of my daily activities were affected. I have to establish a new schedule for
me to follow and learn to organize it as well. In the very beginning, I felt that I would really have a hard time undergoing
an internship program, but I realized that I shouldn't overthink for possible things to happen because I didn't even know
what was going to happen. Sometimes, this was challenging, but I also tried to look at it as an opportunity. I know that
an online internship can be just as helpful as an onsite experience if I focus on the tasks assigned to me. I felt excitement
when I found out that I would be assigned to the Benguet State University (BSU) Library. Just because I really wanted
an internship that would prepare me for my chosen career path. I think that my internship at the BSU library would be
good, and this internship will teach me exactly all of the essential skills and tasks needed to have a career in my field. My
expectations for this online library internship program are to learn as much as possible about the daily functions of the
library. I’'m expecting to learn about the library management and have an actual work experience about cataloguing of
books and to learn about other library tasks. I also expect that this internship would be a good way of broadening my
knowledge of a career in the field of library science. When it comes to the cooperating library and librarians, I expect
them to provide me with the opportunity to learn and grasp the possible activities in this internship in a way that I can
understand. Upon accomplishing this internship program, I expect that this internship will give me that hands-on ex-
perience I need. I expect that this internship will help me build up my knowledge of responsibility, positivity, and focus.
I had to be responsible for my activities. I have to accomplish it, not just by compliance. Its a responsibility that needs to
be achieved. I had to be positive and stay focused on the things I do. As an intern, I expect my co-interns to be a contrib-
uting member of the team. In this matter, I remember something remarkable about the cone experience topic we have
tackled with Maam Lascano that “the best way to learn is by doing” Yes, interns like me must interact with the environ-
ment in order to adapt and learn. In the field of library science, the best way to learn how to do a specific job is to simply
try doing the job and at the same time understanding what you'e doing.

If T were to ask if I am prepared for an online internship, I would say that ’'m not actually prepared. How can I be
motivated? What are the possible changes and adjustments I could do? These were the questions running through my
mind. But I know that this internship was very important, and it a great opportunity for a college student like me. When
it comes to the preparation for the internship, I did some changes with my daily schedule. The significance of that is for
me to stay committed to my new schedule in order to develop good study habits. Planning and setting goals is important.
Without a specific plan and defined strategy, it would be hard to propose a new initiative through completion. Thus, set-
ting and reaching goals makes me feel a sense of accomplishment.

Just as I said, everything is changed tremendously due to the pandemic. We are now living differently in the way we
lived before. We are now having the world of the virtual era. I am taking my degree virtually since the last semester so, I
am sort of used to this online setup. I am truly grateful that I was assigned to BSU where I am studying the degree I am
taking, which is Bachelor of Library and Information Science, so there are not many adjustments at all instead, preparing
myself to be more attentive and efficient even if it is virtual. I have to be more organized especially the files on my laptop
so, I will be managing my future tasks in the library efficiently and effectively. We are seven in our group for this intern-
ship. Only three of us in our group can visit the library whenever it needed. When the three of us visit the library as an
intern, (disclaimer: we followed the Inter-Agency Task Force protocols which are wearing our facemasks and face shields
properly) we received a warm welcomed in each library staff inside the BSU library. Our instructor made a good job on
introducing us the things we have to do, things we need to prioritize in the library tasks, things we should not do and
things we should know about being a library staff. Communication skills are a must in a job qualification. Our instructor
gave us an open communication. At the back of our minds, we did feel intimidated and nervous to ask too many ques-
tions because we did not want to admit or ashamed that we dont understand some library tasks and that we needed extra
help with something. Blessed because our instructor let us get over that hesitations and fears because he made us realized
that asking questions are the only way to learn what we are really supposed to be learning and doing. He also mentioned
that he actually appreciated it more if we asked questions to make sure we really understood what it was doing and that
we did it correctly. If we had not worked with such cooperative and helpful instructor, we probably would have been too
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uncomfortable to ask questions in our future company or organization we will work on. Now, that we know it is not bad
to ask, we won't have to struggle with it in our future job.

We were assigned a number of activities, namely: making our work plans (individually and by group), assisting in the
creation and completion of a series of videos on information literacy, writing a book review, cataloguing activities with
e-books and the university’s cataloguing system, and currently—assisting in library activities either as a facilitator, or a
participant, or both.

Thinking about them all as tasks on a to do list has been both helpful and daunting. Its a little frustrating when you
have so much to do that you don't know exactly where or how to start, then again, starting is usually that hardest part for
me. But as soon as I find a flow or get in the zone, I get things done. I've started writing physical to do lists and taping
them up where I can see them and that usually helps keep me from getting distracted. Music or any sort of background
noise I find I can work over helps me concentrate. Baking shows, or any shows where people make things serve that pur-
pose well, Music has been constantly teetering between heavy metal, instrumentals, and indie/folk (probably to the an-
noyance of anybody who can hear it).

Coordination, collaboration, and synergy has been moderate. Its easy to leave a message for classmates to read, But
the time it takes for them to reply (if at all) varies. My groupmates however, have been fairly proactive, and my instructor
makes asking questions a lot less frightening.

The task I probably had the most fun with might be the voice recording for the infographics. I wish I could have been
able to produce something with a better quality, but I've been limited by the things I have to record with. Still, it was
something I could do and do well. The task I enjoyed least has to be the cataloguing activity. I recognize its significance
and the difficulty itself was part of a healthy challenge, my frustration lies with the errors in the system and how many
careless mistakes I've made (mostly because of my clumsiness and inexperience). I've finished cataloguing the books I've
been assigned, and yet I cant have them checked because the system is out of order again. I might be getting a bit too
riled up about this though. I've never been the most patient person. I worked with my co interns well, especially with my
groupmates, who were understanding and easy to talk to.

There have been quite a lot of difficult things going on outside of school that have made concentration hard and any
effort feel like something that isn't worth doing. I'm sure plenty of others are going through the same thing. I've had to
deal with the loss of a family member with whom I have had a complicated and mostly negative relationship with, and
that turmoil is felt even now. During that period, my co interns have been patient with me, even when I spoke little of my
situation. They didn't rush me to finish output, or hassle me into doing something. They thanked me for my contribu-
tions, and that made me feel like I've been helpful, and that what I had done for the group has been enough.

I've mentioned this before and I probably risk sounding like a broken record but he has been very kind and approach-
able and easy to talk to, even about mistakes, which can be daunting for most students to come forward with. There was
a moment during the cataloguing activity where I had made a few careless mistakes, the library catalog suffered unneces-
sary changes because of that, if I hadn't brought this to the attention of our course facilitator as soon as I did, I probably
would have done more damage. He was quick to clarify and correct without humiliating me or making me feel like a
dunce.

This month might have been the most stressful out of all of them. Aside from the library system going down for the
longest time, T've just found out that most of the work I've done is gone without much hope for recovery. Pretty bleak,
considering how hard that was for me to get done. Making lists, which has helped in past in keeping my mind organized,
has turned into something that gives me more stress.

It was, and still is very hard for me to concentrate. I have no idea if its the persistent issues I have with my brain or the
environment I have to work in or both, but its been pretty detrimental to work and progress. I know what I have to get
done, but actually getting them done feels absolutely monumental. Its gotten worse throughout the month and I've had
more breakdowns and burnouts than I care to count.

Finding some time to indulge in new hobbies has somehow supplied me with a few moments of peace. To deliber-
ately step away from schoolwork and my computer for a while to do some exercise, or to plant something. Gardening, in
particular is something I've found to be incredibly therapeutic (something about getting your hands into good soil and
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seeing something grow, but I wont go too into that). I havent had much time to do much of it at all these past few weeks
however.

One of my realizations during the internship program is that staying connected with my co-interns and teacher is
important. No man is indeed an island because, at the end of the day, I still need to cooperate and ask for help from my
co-interns and teacher to get the tasks done successfully. In addition, I need always to stay active on my accounts (mes-
senger and google classroom) to be updated with the activities and announcements of my teacher since the mode of the
internship program is online. Even though I am at home, I should be aware of my class schedules and manage my time
properly. Lastly, as an intern, I should always put effort and be responsible enough to do the task assigned. The online
internship is difficult but the experience is enjoyable and worth it.

The aspect that I wanted to improve on myself is on time management because I admit I have a procrastination habit.
Because of this negative habit, the quality of my works is being affected. On the other hand, I also wanted to improve
more my cataloging skills. I still commit errors more specifically on using punctuations and sometimes I am not confi-
dent on the information of the book that I input in the system. On the internship program, it would be nice if it will be
a blended internship (online and onsite) if the protocols are not already that strict for us to gain more experience. I dont
see any aspect that still needs improvement to our course facilitator because he guided us well throughout the online in-
ternship and he is also approachable in times we encounter difficulties with the task given to us.

“Quality over quantity”- these are the words that our teacher always reminds us of when doing our activities. It encap-
sulates my whole experience as a student library intern because in all of the tasks that we have done one common thing
that I learned is to always assure quality. For example, finishing cataloging all the titles of the book assigned to me will
not mean that I finish the task successfully if there are too many errors that I commit. Carefully and properly cataloging
the book in the system with the correct tags and punctuation will more matter even if a lot of records still await to be fin-
ished. Throughout my internship experience, I learned that the amount or number of what we have accomplished is not
what really matters rather it is the standard and value of what we have accomplished.
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